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The ECT INDUCTION PERIOD 
 
A new framework of professional standards for all teachers came into effect from September 2012.  
To complete induction successfully, E C T s  must show by the end of it that they have met the 
standards; these standards are known as the  Teachers’ Standards.  All teachers (including ECTs) must 
meet the Teachers’ Standards. The link below will give you access to the Teachers’ Standards:  
 
https://www.gov.uk/government/publications/teachers-standards 
  
The Teachers’ Standards are presented in three parts - the Preamble, Part 1 and Part 2.  
 

1. The Preamble summarises the values and behaviour that all teachers must demonstrate 

throughout their careers.  

2. Part 1 comprises the Standards for Teaching. 

3. Part 2 comprises the standards for Professional and Personal Conduct. 

 
(See Appendix 1 for a summary of the Teachers’ Standards).  
 
In order to meet the standards, NQT’s will need to demonstrate their practice is consistent with the 
definition set out in the Preamble, and that they have met the standards in both Part 1 and Part 2. 
  
The Teachers’ Standards have been designed to set out a basic framework within which all teachers 
should operate from the point of initial qualification. Appropriate self-evaluation, reflection and 
professional development activity is critical to improving teachers’ practice at all career stages. The 
standards set out clearly the key areas in which teachers should be able to assess their own practice, 
and receive feedback from colleagues. As teachers’ careers’ progress, they will be expected to extend 
the depth and breadth of knowledge, skill and understanding in meeting the standards. 
  
ECTs should keep an Early Professional Development Portfolio (EPDP) to help them and their 
mentor/induction tutor manage t h e i r  induction period successfully.  This will consist of the ECTs 
targets from their initial teacher training year and any evidence they have to show they are working 
towards meeting the Teachers’ Standards.   
 
The EPDP the ECT builds this year will be the foundation of evidence for their future years of teaching. 
It will form an important milestone in the ongoing process of reflection and development that all 
committed professionals undertake. 

 
Following the introduction of the Early Career Framework, from September 2021 the Induction period 
takes place over 6 terms (i.e. 2 full academic years). The EPDP will comprise of a record of weekly 
mentor meetings, CPD undertaken and reflections on the meeting of the Teaching Standard and in 
addition ECTs will undertake a programme of training which meets the statutory requirements for 
their induction period.  In order to meet this obligation, STS have partnered with the Education People, 
(the local provider and the appropriate body) to ensure that ECTs have a programme of training that 
aims to meet their professional development needs and makes them better equipped than previous 
training models to keep them within the profession.  Trainees as such have a training programme 
which requires them to consider elements of their practice and to complete training tasks which are 
uploaded onto an external portal and therefore become a virtual part of their EPDP. 
 

https://www.gov.uk/government/publications/teachers-standards
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ROLES & RESPONSIBILITIES 
 

THE ECT     

The school will expect that they will: 

• Provide evidence that they have QTS and are eligible to start induction 

• Share targets of development from their ITT year and meet with their Induction tutor/ mentor 

to agree priorities for their induction programme and keep these under review 

• Agree with their mentor how best to use their reduced timetable allowance 

• Be familiar with and be prepared to work with the core standards 

• Commit to develop an open, honest working relationship with their mentor(s), subject leaders 

and Professional Mentor. 

• Develop a reflective, analytical approach to their work, recognising their achievements and  

areas for further development 

• Keep track of and participate effectively in the scheduled classroom observations, progress 

reviews and formal assessment meetings 

• Work with their mentor and the Professional Mentor to identify, collect and reference relevant 

evidence in their EPDP to show their progress in addressing the core standards 

• Use their EPDP with their mentor and Professional Mentor to set objectives for their 

development and review progress on a termly basis 

• Make their EPDP evidence available to the school 

• Make full use of the induction opportunities made available, including attendance at CPD 

sessions, school based Inset and external courses including that which is directed through the 

Best Practice Network. 

• If relevant, raise any concerns about the school’s induction programme. Initially this should be 

via the school’s internal procedures. If these concerns are still not met, the ECT should contact 

the named contact at the LA 

 

THE SUBJECT MENTOR 

 
At STS, like most secondary schools, the subject mentor has the day to day responsibility for the 
monitoring, supporting and assessing a particular ECT.  
The mentor will: 
 

• Liaise with the Professional Mentor 

• Plan and work closely with the ECT in a climate of openness, honesty and trust 

• Meet regularly with the ECT ( Ideally once a week) to review progress and set targets for 
development 

• Ensure the ECT keeps a Weekly Meeting record or Development Log which should be the focus 
of the meeting (see appendix 2 & 3) 

• Support the ECT in building an Early Professional Development Portfolio 

• Observe lessons and provide feedback when requested to do so as per the observation 
schedule. ECT’s should also be included in Learning Walks 

• Plan opportunities for the ECT to observe others 

• Support the ECT in identifying and recording evidence for their formal assessments 
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• Undertake five interim review meetings ( terms 1,2,3,4, 5) during the 1st year of the induction 
period, co-ordinating input from other colleagues as appropriate. This requires grading using 
the teacher standards and uploading the form and assessment judgement (once standardised 
by the induction mentor) to Kent -teach.com 

• Undertake a formal assessment meetings ( term 6) during the 1st year of the induction period, 
co-ordinating input from other colleagues as appropriate. This requires descriptions and targets 
against the teacher standards on Kent-teach.com and an assessment judgement which must be 
standardised by the induction mentor. 

• inform the ECT during the interim review and assessments meetings of their judgements to be 

recorded in the formal records and invite ECTs to add their comments 

THE INDUCTION TUTOR/PROFESSIONAL MENTOR 

 
Although the Head teacher has overall responsibility for ECT induction, the school’s Professional 
Mentor has the responsibility for co-ordinating the day-to-day monitoring, support and assessment of 
the ECT The Professional Mentor is aware of the requirements of the induction period and will be 
making rigorous and fair judgements about the ECT’s performance in relation to the induction 
requirements. 
Their specific responsibilities will include: 

• Organising and implementing, in consultation with the ECT, a specific, individualised 
programme of monitoring, support and assessment that takes into account the action plan set 
out in the Career Entry and Development Profile 

• Ensuring that the ECT is kept well informed about this programme 

• Ensuring that records are kept of monitoring, support and formal assessment activities 
undertaken and their outcomes 

• Where applicable, in consultation with the Head teacher, making arrangements for additional 
support and experience, from outside the school if necessary, where the NQT is not provided 
with sufficient breadth of experience to enable them to meet the core standards 

• Making arrangements for additional support and experience, from outside the school if 
necessary, when the ECT is identified as being a cause for concern and has difficulty in meeting 
the core standards 

• Carrying out observations and Learning Walks of the ECT and giving feedback 

• Conducting regular reviews of the ECT’s progress (every term) 

• Co-ordinating  the assessment  and completion of  the ECT Assessment Forms 

• Completing all necessary documentation and the LA’s online forms 

• Meeting regularly with the ECT and/or ECT mentors to review progress and set targets for 
development and designating, liaising with and monitoring a subject mentors who meets the 
ECT weekly.  

• Organising and implementing, in consultation with subject mentors, a specific, individualised 
programme of  support for their continued professional  development 

 THE HEADTEACHER 

• Monitors the school Induction process and offer support and guidance where necessary 

• ensure the induction tutor/ professional mentor is appropriately trained and has sufficient time to carry 
out their role effectively 

• Sign off ECT final assessment 
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MEETINGS 
 

Initial meeting    

Between the Induction tutor/Professional Mentor and the ECT at the start of the induction period. 
 

Weekly Meetings   -  

Between the Subject Mentor and the ECT throughout the induction period. If the ECT teaches in more 
than one Department it will be necessary for them to meet with the Subject Leader of this department 
when required. 
It is very important that the support of a Subject Mentor continues into the ECT year. This should be 
timetabled so that both parties can always attend. The mentor meeting plays a crucial part in the ECT’s 
professional development and regularly assess the ECT’s progress against the core standards, discuss 
areas for development, set targets, give subject knowledge input and help with their Early Professional 
Development Portfolio. 
 
A written record of the meeting must be kept via the ECT Meeting Record sheet and/or ECT 
Development Log. (See Appendices) This will provide a focus for the meeting as well as building 
evidence for your Early Professional Development Portfolio and should be filled in by the ECT before 
the meeting, although additions/modifications can be made during the meeting. This record should be 
made available to the Professional Mentor through the use of a googledrive folder. 
 
During the meeting these areas might be discussed: 

•  Progress you have made against the core standards 

• Reviewed/new targets 

• Use of the 10% release time 

• The school’s  ECT Continued Professional Development sessions (organised as part of the 
twilight CPD programme) and the Best Practice activities undertaken 

 

Review Meetings 

Six of these between the Subject mentor (and/or the Professional mentor if required) and the ECT at 

the end of terms 1-6 each year. Assessments 1, 2, 3, 4 and 5 (of an ECTs 2 year induction) are interim 

assessments which only require tutors to select a grade which best reflects the ECT’s progress towards 

meeting the Teachers Standards.  Please refer to the ‘Grading using the Teachers Standards’ document 

which can be found in the Appendices.  Assessment 6 is a full assessment which requires a grade as 

well as written comments against each of the 8 standards.  This pattern is repeated in year 2 of the 

ECTs induction period. 
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Assessment dates Year 1 

 
 

Assessment Due Date 
Assessment Release 
Date 

Assessment Type 

18/10/2021 04/10/2021 Interim 

13/12/2021 29/11/2021 Interim 

07/02/2022 24/01/2022 Interim 

28/03/2022 07/03/2022 Interim 

23/05/2022 09/05/2022 Interim 

18/07/2022 20/06/2022 Full 

 OTHER MEETINGS  

According to needs e.g. if the ECT is a cause for concern. 
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ECT INDUCTION CHECKLIST 
 

Induction Tutor & ECT Checklist 
 

Below is a quick checklist for Induction Tutors & Early Career Teachers, to ensure E C T s  a r e  
eligible to start Induction.  Questions in bold are pre-requisites i.e., if the answer is ‘No’, an ECT 
cannot start induction, and any induction they have served may be invalid.  All other questions indicate 
what is recommended for a successful induction. 

 

Question Yes No 

Is your ECT registered with the Teaching Regulation Agency (TRA)?  This 
also applies if they qualified outside England.  Contact nqt@kent.gov.uk for 
information on how to gain QTS if your ECT trained outside England. 

  

If so, do you have the ECT’s 7 digit Teacher Reference Number?  (You will 
need this number (shown on the QTS certificate) before the induction period 
can start. 

  

Have you checked your ECT’s QTS date? (They cannot start their induction 
before this date - this also applies if they qualified outside of England.  If your 
ECT qualified in Republic of Ireland, the rules are different- email 
nqt@kent.gov.uk for more information).   

  

Have you registered your ECT with the Kent ECT Induction Team online on 
ECT Manager (www.kent-teach.com)?  (If an ECT leaves a school part way 
through their induction and finds a position in another school to complete their 
induction, the new school must inform the Induction Team of this and register the 
ECT at their school). 

  

Has your ECT received their log in details for ECT Manager?  They should 
have received an email with these details when you registered them.  If you are not 
sure, contact nqt@kent.gov.uk 

  

Has the ECT got a reduced timetable? (This is equivalent to 90% of that 
normally allocated to classroom teachers in the school.  I.e., 10% time for PPA 
and 10% time for professional development). 

  

Has the ECT been assigned a Mentor with QTS?   

Does the Mentor have the appropriate skills and experience to take on this role?   
Are you aware of your ECT’s targets from their Initial Teacher Training (ITT) 
year?   

  
Does the ECT have a structured programme of support set up? (E.g. appropriate 
training sessions, observations of experienced colleagues as part of the 10% 
professional development time on their timetable). 

  

Have you and/or the Mentor set up a timetable for observing the ECT and giving 
feedback as well as reviewing their progress? 

  

Has an initial meeting with your ECT and a lesson observation been arranged 
within the first 4 weeks of the ECT starting? 

  

Have regular meetings between the mentor and ECT been timetabled and 
protected?   

  

Are you, the Headteacher and the Mentor aware of the Teachers’ Standards and 
how your ECT’s progress will be assessed against them?  (ECTs should not be 
judged against the Ofsted Standards for the purposes of induction 
documentation). 

  

Are you, the Headteacher and the Mentor aware of your roles, responsibilities 
and procedures? If not, please refer to Roles & Responsibilities in the statutory 
guidance on induction.   

  

 
 
 
 

mailto:nqt@kent.gov.uk
mailto:nqt@kent.gov.uk
http://www.kent-teach.com/
https://www.gov.uk/government/publications/induction-for-early-career-teachers-england
https://www.gov.uk/government/publications/induction-for-early-career-teachers-england
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Overview and checklist  
 

 
 
 
 
 
 
 

 

 ACTION/CHECKLIST DATE 
COMPLETE
D 

P
R

E
 

T
E

R
M

 

1
 

Induction Tutor to check ECT has QTS & register ECT with AB.  

Mentor to put dates in the diary to meet with ECT weekly.  
Induction Tutor to give ECT dates in the diary for the termly assessments.  

T
E

R
M

 1
 

Observation of ECT by Induction tutor within the first term.   
Follow-up discussion and written feedback of the lesson observation.  

Discuss targets to identify training needs.  
Marking and planning checked to ensure it is up to date.  
1st interim assessment meeting to discuss progress and targets. Mentor 
to complete 1st interim assessment grade on ECT Manager (www.kent-

teach.com).   

 

T
E

R
M

 2
 Observation of ECT by mentor  

Follow-up discussion and written feedback of the lesson observation.  
Second interim assessment meeting.  

Mentor to complete 2nd interim assessment on ECT Manager.   

T
E

R
M

 

3
 

Observation of ECT by HoD  

Follow-up discussion and written feedback of the lesson observation.  
Third interim assessment meeting to discuss progress and targets.  
Mentor to complete 3rd interim assessment grade on ECT Manager. 

 

T
E

R
M

 4
 

Observation of  ECT by induction tutor  

Follow-up discussion and written feedback of the lesson observation.  

Marking and planning checked to ensure it is up to date.  
Fourth interim assessment meeting.  

Mentor to complete 4th assessment on ECT Manager. NQT to add a 
comment. 

 

T
E

R
M

 5
 Observation of ECT  by mentor  

Follow-up discussion and written feedback of the lesson observation.  

Fifth interim assessment meeting to discuss progress and targets. 
Mentor to complete 5th interim assessment grade on ECT Manager.   

 

T
E

R
M

 6
 

Observation of ECT by headteacher  

Follow-up discussion and written feedback of the lesson observation.  

Marking and planning checked to ensure it is up to date.  

End of year 1 assessment meeting.    

Mentor to complete end of year 1 assessment on ECT Manager 
(www.kent-teach.com).  NB: the process repeats in year 2, with an 
interim assessment at the end of terms 1–5 and a final assessment at the 
end of year 2. 

 

http://www.kent-teach.com/
http://www.kent-teach.com/
http://www.kent-teach.com/
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LESSON OBSERVATIONS 
ECT’s will expect to be observed a minimum of six times during each year of the induction period and 
to be included in Learning Walks. The lesson observations will be carefully timetabled by the 
Professional Mentor and Subject Mentor on a termly basis but the observations themselves will be 
carried out by the Professional Mentor in terms 1&4, Subject Mentor in terms 2&5, the HoD in term 3 
and the Head teacher in term 6. In certain circumstances observations may be carried out jointly or by 
other key members of staff in positions of responsibility at the school, such as members of the Senior 
Leadership Team. Each observation should be carried out using the school’s observation pro forma.  
 

CONTINUED PROFESSIONAL DEVELOPMENT 
ECT’s will expect to take an proactive approach to their professional development The school organises 

an extensive programme of twilight CPD Sessions  which is made available to all staff and published on 

the school website under the careers and training tab. These twilight session are usually take place on 

a Monday. Compulsory session for ECTs are identified but ECTs are also invited to attend many of the 

additional sessions. STS has teamed up with The Education People and the Best Practice Network to 

deliver online & face to face training based on the Early Career Framework. ECTs are expected to 

engage fully with the programme, to attend all timetabled sessions and to complete the activities 

arising from the training as directed. 
 

EARLY PROFESSIONAL DEVELOPMENT PORTFOLIO 
 

Each ECT is required to keep an Early Professional Development Portfolio (EPDP) in which they identify, 

collect and reference evidence that they are meeting the teaching standards. This evidence is to be 

collected during the course of the year. This portfolio should not be a burdensome experience for the 

ECT and evidence should be “naturally” occurring from weekly meeting notes, termly targets, lesson 

observations and book look feedback, notes of conversations and CPD records. 

 

MEETING THE STANDARDS: SUGGESTIONS FOR 10% RELEASE TIME 
 
Subject Mentors should ensure that they encourage their ECT to carry out the following types of 
activities within the 10% release time they have as an ECT. This is a timetable equivalent to 90% of the 
contact time normally allocated to classroom teachers. The 10% release time should be used for 
activities other than planning and preparation. Some of this time is allocated to the schools weekly 
CPD programme. 
 
 ECT’s should keep a record of their involvement as evidence in their Early Professional Development 
Portfolio. 
 

• Follow up activities that might have arisen as a result of a session in the school’s 
CPD programme 

• Preparing something ready for a session in the school’s Early Professional 
Development Programme 

• Working on Early Professional Development Portfolio 

• Follow up activities targeted by the school’s CPD programme 

• Attending courses 

• Observing other teachers in school, both within the department and across 
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• departments 

• Observing other teachers in other schools 

• Observing someone teach their classes for other subjects 

• Observing someone teach a lesson they have prepared 

• Teaching a lesson that someone else has prepared 

• Observing how pupils of different ages learn 

• Shadowing a particular class/pupil/teacher for a day 

• Looking at resources in the school e.g. computer programmes 

• Visiting local education centres, museums and venues for outings 

• Arranging an educational visit 

• Looking at educational possibilities of the local environment 

• Training with the SENCO on writing IEPs 

• Reading pupils’ previous records and reports 

• Training in making some in-depth assessments of individual pupils 

• Improving subject knowledge through reading, observation, discussion etc. 

• Analysing planning systems in order to improve own 

• Analysing marking and record systems to improve own 

• Standardisation meetings 
Training on writing reports 

• Learning more about strategies for teaching the pupils with AEN in their class 

• Learning more about strategies for teaching the pupils who are Gifted or Talented 

• Learning more about strategies for teaching pupils with EAL 

• Meeting with parents and preparing for parents evenings 

• Meeting with outside agencies 

• Discussing lesson observations 

•  ‘Sitting in’ on meetings between parents and senior members of staff if appropriate and non-
confidential 

• ‘Sitting in’ on meetings between outside agencies and school representatives if 
              appropriate and non-confidential 
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APPENDIX 1 - Start of Year Self-Review – from ITT to Induction 
 
Name:___________________________________________________________________ 

 
Your Strengths and Successes 
Use the space below to reflect upon your strengths and key successes over the period of your 
programme.  
 

 
 
 
 
 
 
 
 
 
 
 
 
 

 
Areas for Development 
 
Within this next section, reflect on each of the Teachers’ Standards. What are your main strengths / 
achievements in relation to each of the Standards? In thinking ahead to your NQT year what aspects 
do you consider need developing further?  
 

Teachers’ Standard 1 Grade on Final 
Placement 

 

Areas of strength in relation to this Standard 
 
 

Key aspects to focus on developing further in your NQT year 
 
 
 

Teachers’ Standard 2 Grade on Final 
Placement 

 

Areas of strength in relation to this Standard 
 
 

Key aspects to focus on developing further in your NQT year 
 
 
 
 

Teachers’ Standard 3 Grade on Final 
Placement 

 

Areas of strength in relation to this Standard 
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Key aspects to focus on developing further in your NQT year 
 
 
 

Teachers’ Standard 4 Grade on Final 
Placement 

 

Areas of strength in relation to this Standard 
 
 

Key aspects to focus on developing further in your NQT year 
 
 
 

Teachers’ Standard 5 Grade on Final 
Placement 

 

Areas of strength in relation to this Standard 
 
 

Key aspects to focus on developing further in your NQT year 
 
 
 

Teachers’ Standard 6 Grade on Final 
Placement 

 

Areas of strength in relation to this Standard 
 
 

Key aspects to focus on developing further in your NQT year 
 
 
 

Teachers’ Standard 7 Grade on Final 
Placement 

 

Areas of strength in relation to this Standard 
 
 

Key aspects to focus on developing further in your NQT year 
 
 

Teachers’ Standard 8 Grade on Final 
Placement 

 

Areas of strength in relation to this Standard 
 
 

Key aspects to focus on developing further in your NQT year 
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PART TWO: PERSONAL AND PROFESSIONAL CONDUCT 
 

Areas of strength in relation to this part of the Standards 
 
 

Key aspects to focus on developing further in your NQT year 
 
 
 
 
Please also attach a copy of your final professional placement report with this section of the document and 
share this information with your induction tutor in school to inform your professional development. 
 

Your ambitions / goals 
 
As you look ahead to your career in teaching, you may be thinking about your longer term professional 
aspirations and goals. Do you have any thoughts at this stage about how you would like to see your 
career develop? 
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APPENDIX 2 - Weekly Meeting Record  
(To be maintained by the ECT) 

 

ECT Name:       
  

Mentor/Tutor Name: 

 

Date What went well (reflections) It would be even better if! Outcomes 
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APPENDIX 3 - Grading against the teacher standards 
 

Induction Tutors are asked to grade their ECTs at the end of each Kent term (i.e. 6 times an academic year). The Kent progress grades for ECT induction are 
as follows: 
 

Grade Descriptor Detail 

A This ECT is currently making excellent progress 
towards meeting the Teachers’ Standards 

ECT has considerable strengths and continues to embed excellent practice.  
The ECT’s teaching has a positive impact upon all pupils. 

B This ECT is currently making good progress towards 
meeting the Teachers’ Standards 

ECT has many strengths and a few areas for development.  Practice is consistently 
good and the ECT’s teaching has a positive impact upon most children. 

C This ECT is making satisfactory progress towards 
meeting the Teachers’ Standards 

ECT has some strengths, but there are several areas for development. Practice is 
developing/begins to be sound.  
The ECT’s teaching generally has a positive impact upon many pupils. 

D This ECT is making limited progress towards the 
Teachers’ Standards 

ECT has several areas for development but there is inconsistency in practice.  The 
ECT requires support in addition to the school’s mentoring programme which is 
already in place.  This additional support may be provided by the school and/or 
externally (e.g. by the Kent ECT Induction Team).  *  
The ECT’s teaching is beginning to have a positive impact on some pupils. 

E This ECT is not making any progress towards the 
Teachers’ Standards 

ECT has considerable areas for development and additional support is required from 
the school and externally. Good practice is rarely shown.  
The ECT’s teaching rarely has a positive impact upon the pupils. 

 

 
* If you grade your ECT as making limited (‘D’) progress and you feel your school does not have the capacity to support them to become ‘satisfactory’ and 
therefore pass induction, it is advised that you involve the ECT Induction Team at the earliest opportunity. To contact the team, email: nqt@kent.gov.uk 
or telephone: 03000 421149. 
 
 
 
 
 

mailto:nqt@kent.gov.uk
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Teachers’ Standard 1 
 
Set high expectations which inspire, motivate and challenge pupils 
 
Excellent (A) 
Key phrases:  continues to… fully 
embedded… 

Good (B) 
Key phrases:  consistently 
good/used… 

Satisfactory (C) 
Key phrases:  developing… 
sound… 

Limited (D) 
Key phrases: is beginning 
to… some inconsistency… 

No progress (E) 
Key phrases…rarely…is 
not doing… 

 
Teacher’s enthusiasm impacts all 
students so that they are actively 
engaged in learning and work at a good 
pace. 
 
Teacher always sets goals to challenge 
all students. 
 
Creates an environment which is always 
conducive to learning for virtually all 
pupils, almost all the time. 
 
Excellent subject knowledge is applied 
consistently to challenge and inspire all 
pupils. 
 
Teachers and other adults enthuse, 
engage and motivate all pupils to show 
enthusiasm for their learning. 

 
Teacher always demonstrates 
professional behaviour (e.g. respect for 
pupils and others) and is always an 
exemplary role model. 
 

 
Teacher is enthusiastic and 
motivates and interests most pupils. 
 
Teacher consistently sets goals that 
challenge most students. 
 
Teacher consistently creates a 
positive learning environment where 
behaviour for learning is good 
amongst most pupils, most of the 
time. 
 
Teacher has high expectations of 
most pupils; teaching is consistently 
effective in challenging pupils and 
the vast majority are making good 
progress. 
 
Teacher always demonstrates 
professional behaviour (e.g. respect 
for pupils and others) and is always 
a positive role model. 
 
 
 
 
 

 
Teacher is enthusiastic and has 
some impact on many students. 
 
There is often evidence of the 
teacher’s ability to set goals to 
challenge many pupils. 
 
Routines and systems that foster a 
positive climate for learning are 
understood by many students. 
 
Teacher is developing a rapport with 
many individuals and groups and is 
often able to set goals that stretch 
and challenge many pupils. 
 
Teacher demonstrates professional 
behaviour (e.g. respect for pupils 
and others) and is a positive role 
model. 
 
Creates an environment which is 
often conducive to learning, having 
a positive impact upon many pupils. 

 
Teacher is sometimes 
enthusiastic:  this has some 
impact on the motivation and 
interest of some students. 
 
There is limited evidence of 
teacher’s ability to set goals to 
challenge students. 
 
Routines and systems are not fully 
established which impacts 
negatively on the classroom 
environment. 
 
Teacher has developed a rapport 
with some individuals and groups. 
 
The learning environment is 
sometimes conducive to learning 
but this is inconsistent, leaving 
many pupils unmotivated and 
unchallenged sometimes. 

 
Teacher is rarely enthusiastic.  A 
significant number of students 
are not engaged in learning. 
 
There is rarely evidence of 
suitable goals/challenges for 
students. 
 
There is no evidence of routines 
and systems being in place. 
 
There is no rapport between 
teacher and most students. 
 
Teacher rarely demonstrates a 
professional manner. 
 
Pupils are easily distracted and 
this impacts on the learning of 
other students. 
 
Is unable to create a positive 
learning environment in most 
lessons. 
 
A lot of pupils unmotivated and 
unchallenged most of the time. 
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Teachers’ Standard 2 
Promote good progress and outcomes by pupils 
Excellent (A) 
Key phrases:  continues to… fully 
embedded… 

Good (B) 
Key phrases:  consistently 
good/used… 

Satisfactory (C) 
Key phrases:  developing… 
sound… 

Limited (D) 
Key phrases: is beginning 
to…some inconsistency… 

No progress (E) 
Key phrases: … rarely…is 
not doing… 

 
All lessons challenge all pupils & most 
pupils make at least expected progress 
and a significant number make better 
than expected progress. 
 
Teacher understands & applies data to 
all lessons & long-term planning.  
 
AfL is fully embedded in all lessons, 
allowing progress to be seen for all 
pupils. 
 
All lessons are fully differentiated to 
account for the diversity in the class, 
including DSEN. 
 
Teacher consistently plans for pupils to 
work independently and all pupils are 
aware of their targets & know what they 
are aspiring to. 
 
Pupils are encouraged through effective 
use of rewards & target setting & 
understand what their levels are. 
 
All pupils are planned for effectively and 
their outcomes are generally better than 
expected. 

 
Majority of lessons are challenging 
& the majority of pupils make 
expected progress. 
 
Teacher uses data about pupils to 
inform most planning & formative 
assessment. 
 
Most lessons demonstrate AfL to a 
good standard, resulting in most 
pupils making expected progress. 
 
Most lessons differentiate 
consistently to meet the needs of 
most pupils. 
 
Teacher frequently plans for 
opportunities for pupils to work 
independently:  all pupils know their 
targets & most can use these to 
guide their own learning. 
 
Most pupils are planned for 
effectively and their outcomes are 
expected or better than expected. 

 
Many lessons are challenging & 
many pupils are making expected 
progress. 
 
Teacher often uses data about 
pupils & often applies it to planning. 
 
There is often evidence of 
developing AfL. 
 
Teacher often uses differentiation 
and is beginning to meet the needs 
of many pupils. 
 
Teacher often plans opportunities 
for pupils to work independently & 
many pupils are aware of their 
targets & how to make progress. 
 
Pupils are generally planned for 
effectively and many are making 
expected progress. 

 
Some challenge is evident & 
therefore some pupils make 
expected progress. 
 
Teacher is aware of data and 
sometimes uses it to inform 
planning. 
 
There is some evidence of AfL, 
but it is not always used 
consistently. 
 
Teacher is aware of differentiation 
& some plans meet pupils’ needs, 
but this is not consistent. 
 
Teacher is beginning to plan 
opportunities for pupils to work 
independently but few pupils are 
aware of their targets/how to 
make progress. 
 
Some pupils are planned for 
effectively and some are making 
expected progress. 
 
 

 
Lessons are rarely challenging & 
therefore pupils are 
underachieving. 
 
Teacher has little awareness of 
pupil data & rarely relates 
planning to pupils’ prior 
knowledge. 
 
Teacher is aware of AfL, but this 
is rarely applied in the lessons. 
 
Teacher shows little awareness 
of how to use differentiation to 
inform planning & therefore the 
needs of individuals are rarely 
met. 
 
Teacher does not plan 
opportunities for pupils to work 
independently; pupil progress is 
limited by a lack of 
understanding of what is 
required as they are unaware of 
their targets/levels. 
 
Most pupils are not being 
planned for effectively resulting 
in a lot of pupils not making 
expected progress. 
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Teachers’ Standard 3 
Demonstrate good subject and curriculum knowledge 
 
Excellent (A) 
Key phrases:  continues to… fully 
embedded… 

Good (B) 
Key phrases:  consistently 
good/used… 

Satisfactory (C) 
Key phrases:  developing… 
sound… 

Limited (D) 
Key phrases: is beginning 
to… some inconsistency… 

No progress (E) 
Key phrases: …rarely…is 
not doing… 

 
Teacher has secure subject 
knowledge/subject knowledge, engages 
all pupils and consistently motivates 
them to learn. 
 
Teacher is aware of curriculum 
requirements and keeps up to date with 
the latest innovations and developments 
and actively seeks and reflects on 
appropriate CPD. 
 
Opportunities for pupils to develop 
literacy skills are fully embed in every 
lesson. 
 
Teacher models correct use of spoken 
English at all times. 
 
Excellent communication skills including 
reading, writing, ICT and numeracy are 
promoted throughout every lesson. 
 
All pupils are making expected or better 
than expected progress as a result of the 
teacher’s subject knowledge and 
teaching.  
 

 
Teacher demonstrates secure 
subject knowledge and responds 
effectively to pupil questions.  
 
Most pupils are motivated to learn 
most of the time. 
 
Teacher anticipates and deals 
effectively with misconceptions. 
 
Most lessons include opportunities 
for pupils to develop literacy skills.  
 
Teacher is proactive in seeking 
CPD opportunities to ensure the 
pedagogy and subject knowledge 
are up to date and developed. 
 
Teacher consistently models correct 
use of spoken English at all times. 
 
Communication skills including 
reading, writing, ICT and numeracy 
are taught effectively. 
 
The majority of pupils are making at 
least expected progress as a result 
of the teacher’s subject knowledge 
and teaching.  

 
Teacher has sound subject 
knowledge, but clarity of curriculum 
knowledge is required.  
 
Many pupils are generally motivated 
to learn. 
 
Teacher can respond to pupil 
questions and deals with 
misconceptions. 
 
Many lessons include opportunities 
for pupils to develop literacy skills. 
 
Teacher models correct use of 
spoken English, but this is not 
always consistent. 
 
Communication skills including 
reading, writing, ICT and numeracy 
skills are taught adequately. 
 
Most pupils are making expected 
progress as a result of the teacher’s 
subject knowledge and teaching.  
 

 
Subject knowledge needs to be 
developed; observations show 
that the teacher struggles to 
respond effectively to pupil 
questions. 
 
Pupils’ motivation to learn is 
inconsistent. 
 
Teacher’s use of spoken English 
is inconsistent. 
 
Limited understanding of 
curriculum knowledge and 
therefore it is evident that the 
teacher is unclear of the progress 
required of their pupils. 
 
Pupils’ progress is inconsistent 
because of the teacher’s weak 
subject knowledge. 
 

 
There are inaccuracies in 
subject knowledge and little 
understanding of curriculum 
knowledge and the teacher is 
unclear of the progress required 
of their pupils. 
 
Pupils are rarely provided with 
opportunities to develop literacy 
skills. 
 
Teacher’s use of spoken English 
is often poor. 
 
Teacher rarely promotes 
reading, writing, ICT and 
numeracy in lessons. 
 
Most pupils are rarely motivated 
to learn. 
 
Pupils are rarely making 
expected progress, as a result of 
the teacher’s inaccurate subject 
knowledge. 
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Teachers’ Standard 4 
Plan and teach well-structured lessons 
Excellent (A) 
Key phrases:  continues to… fully 
embedded… 

Good (B) 
Key phrases:  consistently 
good/used… 

Satisfactory (C) 
Key phrases:  developing… 
sound… 

Limited (D) 
Key phrases: is beginning 
to… some inconsistency… 

No progress (E) 
Key phrases…rarely…is 
not doing… 

Lesson plans show how pupils will make 
progress, always include resources, 
starters, plenaries, AfL and the learning 
outcomes and success criteria are 
always relevant to pupils’ learning. 
 
Observations reveal that almost all pupils 
are engaged, motivated and able to work 
independently. 
 
The teacher continues to reflect on their 
practice and new strategies are 
embedded in their teaching. 
 
The lesson and appropriate plans 
reflects the teacher’s knowledge and 
understanding of the needs of the pupils 
within the class. 
 
The teacher contributes to the planning 
in the team/department sharing 
resources and ideas to effectively deliver 
the curriculum. 
 
Planning always includes clear 
differentiation (including extension 
activities which meet the needs of all 
children including those with SEN/D) and 
how other adults will be deployed to 
improve the learning outcomes of all 
pupils. 

Planning shows evidence of a range 
of AfL and differentiation strategies 
reflecting the needs of the class.   
 
Observations reveal that most 
pupils are engaged, motivated and 
able to work independently, the 
majority of the time. 
 
Plans show how the effective use of 
TA/adults will improve learning 
outcomes for most pupils. 
 
The majority of pupils are 
consistently making progress in 
lessons. 
 
Good and imaginative use is made 
of resources, including new 
technology to enhance learning for 
most pupils. 
 
Teaching results in the majority of 
pupils making better than expected 
progress. 
 
Planning includes clear 
differentiation (which meets the 
needs of the majority of children) as 
well as how other adults will be 
deployed within the classroom. 

Most pupils make progress in 
lessons. 
 
Observations reveal that a lot of 
pupils are engaged and motivated 
though some need support to work 
independently.  
 
Teacher’s subject knowledge is 
sound. 
 
The teacher is developing strategies 
to include technology to enhance 
learning. 
 
The teacher contributes to the 
planning within the 
team/department. 
 
Most planning includes some 
differentiation and indicates how the 
TA/adults will be deployed to meet 
the needs of many of the pupils. 
 

There is sometimes a plan for the 
lesson, but it does not usually 
reflect pupil ability/previous 
learning. 
 
Teacher is developing skills to 
motivate pupils, though 
observations reveal that some 
pupils need support to stay 
engaged and work independently.  
 
Planning sometimes includes 
differentiation. 
 
Planning sometimes shows how 
TA/adults will be deployed.  TA 
lacks direction but has a group.  
Sometimes inappropriate LO are 
used. 
 
The teacher is beginning to 
develop strategies to include 
technology to enhance learning. 
 
The teacher is beginning to 
contribute to the planning within 
the team/department. 
 
Pupil’s progress in lessons is 
inconsistent. 
 

Lesson plans are rarely detailed, 
if they exist and the learning 
outcomes and success criteria 
are not relevant to pupils’ 
learning. 
 
Observations reveal that some 
pupils are often disengaged or 
unmotivated. 
 
A lot of pupils need support to 
work independently and avoid 
becoming distracted. 
 
The lesson plan and teacher 
does not differentiate the lesson 
to meet the needs of different 
learners and as a result, pupils 
are rarely motivated or engaged 

 
Homework is rarely set. 
 
The majority of pupils are not 
making progress in the lessons. 
 
Teaching fails to excite, 
enthuse, engage and motivate 
pupils. 
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Teachers’ Standard 5 
 

Adapt teaching to respond to the strengths and needs of all pupils 
 
Excellent (A) 
Key phrases:  continues to… fully 
embedded… 

Good (B) 
Key phrases:  consistently 
good/used… 

Satisfactory (C) 
Key phrases:  developing… 
sound… 

Limited (D) 
Key phrases: is beginning 
to… some inconsistency… 

No progress (E) 
Key phrases: … rarely…is 
not doing… 

 
All pupils are challenged and make 
better than expected progress.  Marking 
always shows clear next steps for 
development for all pupils. 
 
Planning always includes clear 
differentiation (including extension 
activities) and how other adults will be 
deployed to improve the learning 
outcomes of all pupils. 
 
AfL (plenaries etc.) is a fully embedded 
strategy used effectively to inform 
planning/learning. 
 
Teacher demonstrates excellent subject 
knowledge and uses it to engage and 
enthuse all pupils. 
 
Teacher sets challenging tasks that are 
appropriate to pupils’ needs, enabling all 
pupils to make excellent progress. 
 

 
Stretch and challenge is 
consistently used and as a result, 
most pupils make expected 
progress. 
 
Planning shows evidence of a range 
of differentiation strategies, 
reflecting the needs of the class.  
Plans show how the effective use of 
TA/adults will improve learning 
outcomes for most pupils. 
 
AfL is used to inform most planning. 
 
The vast majority of pupils are 
making good progress. 

 
Some pupils make good progress.  
Evidence is often seen in books. 
 
Most planning includes some 
differentiation and indicates how the 
TA/adults will be deployed to meet 
the needs of many of the pupils. 
 
AfL is often used to inform planning.  
 
Formative assessment is often used 
to inform planning for groups and 
individuals. 
 
Teacher shows a developing sense 
of awareness of their practice and is 
able to seek advice. 
 
Most pupils achieve satisfactorily 
and are motivated to learn. 

 
Few pupils make good progress. 
Evidence is not always seen in 
books. 
 
Planning sometimes includes 
differentiation and shows how 
TA/adults will be deployed.  TA 
lacks direction but has a group. 
 
Sometimes inappropriate LO are 
used. 
 
AfL is beginning to be used to 
inform planning.  Summative 
assessment carried out but not 
often used. 

 
Pupils make no progress. 
 
Planning rarely includes 
differentiation or information 
about how TA/adults will be 
deployed in the classroom. 
 
AfL is rarely used to inform 
planning. 
 
Teaching fails to promote pupils 
learning or sufficiently improve 
the progress of groups. 
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Teachers’ Standard 6 
Make accurate and productive use of assessment 
 
Excellent (A) 
Key phrases:  continues to… fully 
embedded… 

Good (B) 
Key phrases:  consistently 
good/used… 

Satisfactory (C) 
Key phrases:  developing… 
sound… 

Limited (D) 
Key phrases: is beginning 
to… some inconsistency… 

No progress (E) 
Key phrases: …rarely…is 
not doing… 

 
Pupils are constantly assessed in line 
with school marking policy and 
assessment is effectively used to inform 
all planning. 
 
AfL is consistently included in lessons 
leading all students to set challenging 
targets.  A range of formative & 
summative assessment strategies are 
used effectively. 
 
All pupils understand their targets & 
levels and can make excellent progress. 
 
Marking is planned to develop students’ 
understanding and time is allowed for 
students to respond to marking. 
 
Teaching is always adapted 
appropriately to take account of all 
pupils’ responses. 
 

 
Pupils are regularly assessed in line 
with school marking policy & 
assessment is used to inform most 
planning.  Oral feedback is effective 
most of the time. 
 
Teacher uses a range of 
assessment (formative/summative) 
leading to most students being able 
to set themselves challenging 
targets.  
 
Most pupils understand their targets 
and make good progress. 
 
Teaching is consistently adapted 
appropriately to take account of 
most pupils’ responses. 
 

 
Work is assessed regularly and this 
assessment is often accurate. 
 
Teacher’s use of AfL is often 
observed.  Many students are able 
to set themselves challenging 
targets. 
 
Many students understand their 
targets and make satisfactory 
progress. 
 
Teacher needs support with 
developing pupil responses to 
marking. 
 
Teaching is often adapted 
appropriately and takes account of 
many pupils’ responses. 
 
 

 
Work is assessed infrequently.   
 
Teacher sometimes uses AfL, but 
few students are able to set 
themselves targets.  Learning 
objectives don’t match the 
teacher’s assessment. 
 
Pupils set targets but only few 
understand them, so progress is 
limited. 
 
Pupils respond inconsistently to 
marking. 
 
Teacher shows limited 
understanding of pupils’ 
misconceptions and therefore 
teaching is rarely adapted 
appropriately. 
 

 
There is rarely evidence of 
marking or assessment. 
 
Teacher rarely demonstrates 
AfL in lessons.   
 
Students are often unable to set 
themselves targets. 
 
Teacher shows little 
understanding of how to set 
targets or what to do to help 
pupils make progress. 
 
Pupils make no progress. 
 
Teaching is rarely adapted and 
does not often take account of 
pupils’ responses. 
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Teachers’ Standard 7  
Manage behaviour effectively to ensure a good and safe learning environment 
 
Excellent (A) 
Key phrases:  continues to… fully 
embedded… 

Good (B) 
Key phrases:  consistently 
good/used… 

Satisfactory (C) 
Key phrases:  developing… 
sound… 

Limited (D) 
Key phrases: is beginning 
to… some inconsistency… 

No progress (E) 
Key phrases: … rarely…is 
not doing… 

 
Teacher always uses the school’s 
behaviour policy effectively & 
consistently. 
 
Teacher always supports colleagues in 
developing strategies & demonstrates 
that they take responsibility for promoting 
good behaviour in & around the school 
all of the time. 
 
Teacher has fully established routines 
which results in all pupil behaviour being 
good, and virtually no learning time is 
wasted. This in turn supports learning 
and ensures that pupil progress is at 
least good. 
 
All pupils are engaged & highly 
motivated. 
 
Teacher uses an extensive range of 
behaviour management strategies.   
 
Highly effective rewards & sanctions 
systems are fully embedded in practice. 
 
Teacher is confident to make contact 
with parents/carers where necessary, to 
support behaviour for learning. 

 
Teacher mostly uses the school’s 
behaviour policy consistently & 
demonstrates that they take 
responsibility for promoting good 
behaviour in & around the school. 
 
Clear established and consistent 
routines are used in most lessons.  
 
Pupil behaviour is mostly good 
although some students need gentle 
reminders to engage with work – 
minimal learning time wasted. 
 
Teacher uses a range of teaching 
strategies & learning structures to 
ensure most students are actively 
involved throughout the majority of 
lessons.   
 
Teacher consistently makes 
effective use of the rewards system. 
 
Teacher has found out about most 
individual pupils’ needs and is able 
to use this information to inform the 
majority of the lesson plans. 
 
 

 
Teacher has a sound knowledge of 
the school’s behaviour policy & their 
practice often demonstrates a 
developing use of effective 
strategies. 
 
Routines are developing and often 
used.   
 
Teacher has sound expectations & 
most students make satisfactory 
progress but require some 
strategies to engage & motivate 
them. 
 
Knowledge of behaviour 
management policy is sound, but 
systems need developing and 
embedding. 
 
Teacher occasionally makes use of 
rewards. 
 
Teacher is developing effective 
teaching strategies & learning 
structures to ensure most students 
are involved throughout the lesson. 

 
Teacher has an awareness of the 
school’s behaviour policy & their 
practice sometimes demonstrates 
an understanding of effective 
strategies for managing 
behaviour. 
 
There is some inconsistent 
application of routines and not all 
pupils are aware of the teacher’s 
expectations.  
 
Teacher is beginning to use some 
teaching strategies & learning 
structures to ensure some 
students are involved throughout 
the lesson. 
 
Teacher uses rewards & 
sanctions systems inconsistently, 
resulting in unpredictable 
outcomes for children. 
 
Teacher converses with pupils 
and is aware of some individual 
needs but does not always apply 
this information to their lesson 
plans.   
 

 
Teacher seems unaware of the 
school’s behaviour management 
policy but is rarely able to 
effectively adapt strategies for 
use in their own classroom. 
 
Teacher rarely sticks to a routine 
and has low expectations of 
pupil behaviour. 
 
Pupils are rarely engaged or 
motivated to make progress. 
 
Teacher lacks awareness of 
poor behaviour & therefore 
reward/sanction/behaviour 
management strategies are not 
used/not used effectively.   
 
Teacher does not take 
ownership of behaviour 
management, resulting in an 
unsafe learning environment. 
 
Teacher rarely demonstrates 
awareness of the needs of 
individual students or groups. 
 

 
 
Continued on next page… 
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...Teachers’ Standard 7 Continued 

 
Manage behaviour effectively to ensure a good and safe learning environment 

 
Excellent (A) 
Key phrases:  continues to… 
fully embedded… 

Good (B) 
Key phrases:  consistently 
good/used… 

Satisfactory (C) 
Key phrases:  developing… 
sound… 

Limited (D) 
Key phrases: is beginning 
to… some inconsistency… 

No progress (E) 
Key phrases: … rarely…is 
not doing… 

 
Teacher provides effective 
support for challenging all 
pupils.   
 
Teacher converses naturally & 
confidently with pupils outside 
the classroom. 
 
Teacher consistently uses a 
wide range of teaching 
strategies & learning structures 
to ensure all pupils are actively 
involved throughout the lesson 
and are making progress. 
 
Teacher ensures through the 
activities that all pupils are 
motivated, relate well to each 
other and engage well with 
their learning both in groups & 
on their own. 
 

 
Teacher makes contact with 
parents/carers where 
necessary, to support 
behaviour for learning. 
 
Teacher converses well with 
pupils outside the classroom. 
 
Teacher uses a range of 
teaching strategies & learning 
structures, resulting in most 
students being actively 
involved throughout the lesson 
and making progress 
 
Teacher provides activities that 
motivate most pupils.  
 
Pupils relate appropriately to 
each other and engage with 
their learning in groups & on 
their own. 

 
Teacher has access to data but 
is not using it completely 
effectively to inform planning. 
 
Teacher is not very confident to 
make contact with 
parents/carers to support 
behaviour for learning and 
sometimes needs support. 
 
 

 
Teacher is aware of individual 
differences but is unable to 
plan effectively for their 
learning. 
 
Teacher often needs support 
when making contact with 
parents/carers to support 
behaviour for learning. 
 

 
Planning does not demonstrate 
this.  Has no awareness of 
individual learning needs.  
 
Teacher has little knowledge of 
pupils and cannot help them 
effectively with their learning.   
 
Teacher ignores pupils other 
than when teaching. 
 
Teacher does not make contact 
with parents/carers to support 
behaviour for learning and 
always needs support with 
these types of interactions. 
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Teachers’ Standard 8 
 
Fulfil wider professional responsibilities 
 
 Excellent (A) 
Key phrases:  continues to… fully 
embedded… 

Good (B) 
Key phrases:  consistently 
good/used… 

Satisfactory (C) 
Key phrases:  developing… 
sound… 

Limited (D) 
Key phrases: is beginning 
to… some inconsistency… 

No progress (E) 
Key phrases: …rarely…is 
not doing… 

 
The teacher contributes to the wider 
activities within the school and regularly 
offers their time and support. 
 
The teacher is a reflective practitioner 
and is proactive in seeking advice and 
guidance to improve their practice 
 
The teacher has formed positive and 
professional relationships with 
parents/carers. 
 
Highly effective use of TA. 
 
Works very effectively with the Pastoral 
team. 
 
Actively seeks CPD opportunities; 
evaluates impact of CPD. 
 
Excellent relationships with tutor group.  
 
SSMC is fully embedded into planning. 
 
 
 

 
Has developed good relationships 
with parents/carers and colleagues 
and consistently communicates well 
with them. 
 
Teacher is consistently well 
prepared for parent’s evenings. 
 
Strives to improve practice and is 
generally proactive in seeking 
advice and support when 
necessary. 
 
Works effectively with the Pastoral 
team. 
 
SSMC opportunities are planned for 
and well executed in lessons. 
 
Teacher regularly meets with TA to 
plan lessons. 
 
Teacher is reflective and can 
highlight how their contribution to 
the life of the school has developed 
their own practice. 

 
Teacher often plans for and 
prepares responses for parents’ 
evenings. 

 
Teacher is developing own practice 
in relation to observation / self 
reflection and is beginning to adopt 
good practice within own teaching. 
 
Teacher is developing targeted 
direction to TAs and other adults 
who support the pupils in their class. 
 
Form time is generally well planned 
for but some support is needed. 
 
Developing effective working 
relationships with the Pastoral team. 
 
Planning for SSMC is developing, 
but not yet consistently seen in the 
majority of lessons. 
 
Teacher is developing sound 
relationships with parents. 

 
Teacher attends parents’ evening 
and is sometimes able to give 
parents constructive feedback. 
 
Teacher sometimes observes 
colleagues and is beginning to 
reflect on good practice. 
 
Teacher sometimes directs TAs 
and other adults in their class. 
 
Inconsistent use of Pastoral 
Team. 
 
Form time is rarely well planned. 
 
Minimal opportunities for SSMC in 
lessons. 
 
Teacher is beginning to develop 
positive relationships with the 
parents. 
 

 
Teacher is under-prepared for 
parent’s evenings and struggles 
to respond appropriately to 
parents/carers.   
 
Is not building successful 
relationships with colleagues. 
 
Teacher rarely communicates 
with TA or deploys them 
effectively. 
 
Teacher has not developed 
positive relationships with form 
group. 
 
SSMC not planned for. 
 
Teacher is unable to reflect 
upon own practice. 

 
Teacher has not developed 
relationships with parents. 
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Teachers’ Standard: PART TWO 

 
Personal and Professional Conduct  
 

Excellent (A) 
Key phrases:  continues to… fully 
embedded… 

Good (B)  
Key phrases:  consistently 
good/used… 

Satisfactory (C) 
Key phrases:  developing… 
sound… 

Limited (D) 
Key phrases: is beginning 
to… some inconsistency… 

No progress (E) 
Key phrases: …rarely…is 
not doing… 

 
Teacher is always punctual & takes an 
active role in the extra curricula life of the 
school. 
 
Absences are rare. 
 
Teacher is aware of the school policies 
and always applies them effectively and 
competently to their classroom practice. 
 
Teacher is an exemplary role model in 
terms of conduct and dress code. 
 
Teacher takes a proactive role in their 
own career development. 
 
Teacher demonstrates exceptional 
interpersonal skills with all adults and 
children. 

 
Teacher is always punctual and 
organises time effectively. 
 
Absences are infrequent. 
 
Teacher is aware of the school 
policies and consistently applies to 
their classroom practice. 
 
Teacher is consistently a positive 
role model in terms of conduct and 
dress code. 
 
Teacher consistently communicates 
well with adults and children. 
 

 
Teacher is usually punctual & 
absences are always legitimate.   
 
Teacher usually has sufficient time 
to organise resources. 
 
Teacher sometimes needs 
reminding about dress code. 
 
Teacher sometimes needs support 
to interpret polices/understand 
school ethos. 
 
Teacher responds appropriately to 
school’s policy regarding use of 
social networking sites. 
 
Maintains sensible and appropriate 
relationships with other staff and 
parents. 

 
Attendance is satisfactory. 
 
Teacher has occasional lateness.   
 
Teacher often leaves insufficient 
time to prepare lessons. 
 
Teacher frequently needs 
reminding about dress code. 
 
Teacher is aware of policies, has 
spoken about procedures and 
sometimes acts on this. 
 
Teacher’s use of social network 
sites is sometimes inappropriate 
in relation to school policy. 
 
Teacher needs help to maintain 
sensible relationships with 
parents.  
 
Teacher sometimes needs 
reminding of confidentiality and 
discretion within the 
team/staffroom. 

 
Erratic attendance, often with no 
valid reason given. 
 
Teacher’s timekeeping is poor 
resulting in them often being 
late. 
 
Teacher often dresses 
inappropriately. 
 
Teacher demonstrates a lack of 
awareness of school policies. 
 
Teacher fails to communicate 
with adults and children in an 
appropriate manner. 
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APPENDIX 4 - ECT Termly Action Plan  
(Discuss and regularly review and evaluate progress with your curriculum tutor) 
 

ECT:  Action Plan start date: Action Plan interim review: Action Plan final review:   
 

Objective 1:   
 

 

Standard 
assessed 

Success criteria Action to be taken & by whom including support 
and training 

Evaluation of progress 
Review date: 
Target Met?  Yes / No / Partially 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Evidence to be used to inform evaluation of 
progress:  
 
Lesson plans 
Lesson observations 
Pupils’ work 
Discussions with pupils / pupil feedback 
ECT’s written reflection 
Feedback from mentor meetings 
Feedback from colleagues 

Objective 2:   
 

 

Standard Success criteria Action to be taken & by whom including support Evaluation of progress 
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assessed and training Review date: 
Target Met?  Yes / No / Partially 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 Evidence to be used to inform evaluation of 
progress: 
 
Lesson plans 
Lesson observations 
Pupils’ work 
Discussions with pupils / pupil feedback 
ECT’s written reflection 
Feedback from mentor meetings 
Feedback from colleagues 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Objective 3:   
 

 

Standard 
assessed 

Success criteria Action to be taken & by whom including support 
and training 

Evaluation of progress 
Review date: 
Target Met?  Yes / No / Partially 

   Evidence to be used to inform evaluation of 
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progress: 
 
Lesson plans 
Lesson observations 
Pupils’ work 
Discussions with pupils / pupil feedback 
ECT’s written reflection 
Feedback from mentor meetings 
Feedback from colleagues 
 
 
 
 
 
 
 
 
 
 

 

Signature on behalf of school: Signature of ECT:  Date:  
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APPENDIX 5 - NQT Induction: Evidencing  the Core Standards  

 

Teachers’ Standards 
Evidence 

Autumn Spring Summer 

1. Set high expectations which inspire, motivate and challenge pupils 

a. establish a safe and stimulating 
environment for pupils, rooted in 
mutual respect  

 
 

  

b. set goals that stretch and 
challenge pupils of all 
backgrounds, abilities and 
dispositions  

   

c. demonstrate consistently the 
positive attitudes, values and 
behaviour which are expected of 
pupils.  

   

2. Promote good progress and outcomes by pupils 

a. be accountable for pupils’ 
attainment, progress and 
outcomes  

 
 

  

b. be aware of pupils’ capabilities 
and their prior knowledge, and 
plan teaching to build on these  

   

c. guide pupils to reflect on the 
progress they have made and 
their emerging needs  

 
 

  

d. demonstrate knowledge and 
understanding of how pupils 
learn and how this impacts on 
teaching  

   

e. encourage pupils to take a    
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responsible and conscientious 
attitude to their own work and 
study.  

3. Demonstrate good subject and curriculum knowledge 

a. have a secure knowledge of the 
relevant subject(s) and 
curriculum areas, foster and 
maintain pupils’ interest in the 
subject, and address 
misunderstandings  

   

b. demonstrate a critical 
understanding of developments 
in the subject and curriculum 
areas, and promote the value of 
scholarship  

   

c. demonstrate an understanding of 
and take responsibility for 
promoting high standards of 
literacy, articulacy and the correct 
use of standard English, whatever 
the teacher’s specialist subject  

   

d. if teaching early reading, 
demonstrate a clear 
understanding of systematic 
synthetic phonics 

   

e. if teaching early mathematics, 
demonstrate a clear 
understanding of appropriate 
teaching strategies. 

   

4. Plan and teach well-structured lessons 

a. impart knowledge and develop 
understanding through effective 
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use of lesson time  

b. promote a love of learning and 
children’s intellectual curiosity  

   

c. set homework and plan other 
out-of-class activities to 
consolidate and extend the 
knowledge and understanding 
pupils have acquired  

   

d. reflect systematically on the 
effectiveness of lessons and 
approaches to teaching  

   

e. contribute to the design and 
provision of an engaging 
curriculum within the relevant 
subject area(s). 

   

5. Adapt teaching to respond to the strengths and needs of all pupils 

a. know when and how to 
differentiate appropriately, using 
approaches which enable pupils 
to be taught effectively  

   

b. have a secure understanding of 
how a range of factors can inhibit 
pupils’ ability to learn, and how 
best to overcome these  

   

c. demonstrate an awareness of the 
physical, social and intellectual 
development of children, and know 
how to adapt teaching to support 
pupils’ education at different stages 
of development  

   

d. have a clear understanding of the 
needs of all pupils, including those 
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with special educational needs; 
those of high ability; those with 
English as an additional language; 
those with disabilities; and be 
able to use and evaluate 
distinctive teaching approaches to 
engage and support them.  

6. Make accurate and productive use of assessment 

a. know and understand how to 
assess the relevant subject and 
curriculum areas, including 
statutory assessment 
requirements  

   

b. make use of formative and 
summative assessment to secure 
pupils’ progress  

   

c. use relevant data to monitor 
progress, set targets, and plan 
subsequent lessons  

   

d. give pupils regular feedback, 
both orally and through accurate 
marking, and encourage pupils to 
respond to the feedback.  

   

7. Manage behaviour effectively to ensure a good and safe learning environment 

a. have clear rules and routines for 
behaviour in classrooms, and take 
responsibility for promoting good 
and courteous behaviour both in 
classrooms and around the 
school, in accordance with the 
school’s behaviour policy  

   

b. have high expectations of    
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behaviour, and establish a 
framework for discipline with a 
range of strategies, using praise, 
sanctions and rewards 
consistently and fairly  

c. manage classes effectively, using 
approaches which are appropriate 
to pupils’ needs in order to 
involve and motivate them  

   

d. maintain good relationships with 
pupils, exercise appropriate 
authority, and act decisively when 
necessary.  

   

8. Fulfil wider professional responsibilities 

a. make a positive contribution to 
the wider life and ethos of the 
school 

   

b. develop effective professional 
relationships with colleagues, 
knowing  

   

c. deploy support staff effectively     

d. take responsibility for improving 
teaching through appropriate 
professional development, 
responding to advice and 
feedback from colleagues  

   

e. communicate effectively with 
parents with regard to pupils’ 
achievements and well-being.  

   



APPENDIX 6 - Record of ECT’s use of 10% professional development time 
(Please note PPA time is additional to this, and is an entitlement for all teachers, including ECTs)    

 

NAME OF NQT:  
 
 

Date Planned activity based on identified targets NQT’s Reflection 

   
 

   
 

   
 

   
 

 
 

  

   

   

   

   

 
 

  

   

 
  

 
 



 

Appendix 7 …  Cause for Concern Procedure (Flow Chart) 
This procedure is aimed at ECTs who are making ‘limited’ or ‘no progress’ – refer to F2 for more detail 

 
 
 
 
 
  
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

2.  Programme of Structured Observation and Support (set up by the school to include 
a time limited support programme (action plan) of at least 4 weeks). 

 
3.  Progress of the 
ECT 

 

4.  Contact the ECT Induction Team for an Initial Review / Cause for Concern Meeting 

The initial review will involve discussing targeted support for ECTs where schools have raised 
concerns about their progress.  This may involve a member of the Induction Team visiting the 
school to carry out a cause for concern meeting where a structured and time limited support 
programme (action plan) of at least 4 weeks will be agreed.  An interim review point will be 
established half way through the action plan.  Visits may be arranged based on an initial 
assessment of the situation between the school and the Induction Team. Where demand is high, 
the Induction Team may have to prioritise visits based on need.  If because of a cause for 
concern visit additional support is required, such as one to one support, observations or team 
teaching, this will be charged separately, in agreement with the school.   
 
 

1.  Cause for Concern Identified by the School and ECT notified in writing (see 

exemplar F3) 

 

ECT is making satisfactory 
progress 

ECT is not making satisfactory 
progress 

Return to the School’s Induction 
Programme  

If ECT is 
part way 
through 
their 
induction - 
then the 
Headteach
er can 
instigate a 
capability 
procedure.  

5.  School’s final review point (in liaison with the ECT Induction team) at the end of the 

action plan  N.B. the decision to fail or extend the ECT’s induction period must be made by the 

Induction team who will consider evidence provided by the school. 

6.  Decision that ECT 
has made satisfactory 
progress against the 
action plan  

 

7.  Decision to extend the 
period covered by the 
action plan or extend the 
induction period  

 

8.  Decision to fail 
the ECT’s induction 
period 

 
If the ECT 
has reached 
the end of 
their induction 
an extension 
will be 
necessary.  
Revert to 
point 4 and 
update the 
action plan in 
liaison with 
ECT Induction 
team who will 
also 
determine the 
length of the 
extension. 

If ECT has 
reached the 
end of their 
induction – 
they can no 
longer teach 
and should 
be dismissed 
within 10 
days.  

If ECT is 
part way 
through 
their 
induction - 
return to 
the ECT 
programme
. 

If ECT has 
reached the 
end of their 
induction – 
ECT passes 
and is now a 
fully qualified 
teacher. 

If the NQT is 
part way 
through their 
induction - 
revert to 
point 4 and 
update the 
action plan in 
liaison with 
ECT 
Induction 
team. 


