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Co-ordinator:  Rosina Clemo  

  
  

Rationale  

  

Feedback is a key principle of high-quality teaching and learning.  Students need to be provided with timely 

and precise feedback so that they think about and develop further their knowledge, skills and understanding. 

Feedback should close the learning gap and move students forward. We believe, informed by a wide range of 

research, that in order for our feedback to have a positive impact on pupil attainment we need to: lay high 

quality foundations, ensure the content of feedback focuses on moving learning forward, and plan for how 

pupils will receive and use feedback.   

As part of our day-to-day planning, we must consider the following:  

 

 *This can include any of the following: classroom activities, classwork, homework and (where appropriate) coursework.  

This inclusive approach to planning ensures that teachers are in control of their feedback workload and is the 

primary aim, meaning we teach more effectively as our lessons are more tailored to students’ needs.   

 

Purpose  

  

The purpose of this policy is to ensure that all teaching staff, students and parents have a clear understanding 

of what Sandwich Technology School’s expectations are for staff feedback to students on learning and 

progress.  

   

Implementation 

 

Written Feedback  

• In order for written feedback to have a positive impact on pupil attainment it needs to: follow high 

quality foundations, focus on the task, subject, and/or self-regulation, and be used by pupils. 

 

• Frequency: At least once in every 10 lessons students should receive written feedback on a piece of 

work (this could be classwork, homework, or an assessment).  When deciding what you are going to 

assess formally, consider that the questions, task, or activities should be designed to allow for high 

quality feedback that helps move the students on academically.  Written feedback should be given in 

the form of an NDT (Now Do This) comment.  This feedback should be done in a timely manner for it 

to have the most impact on students. 

 



Feedback to Support Learning Policy, Version 4.0  

Page 2 of 11  

  

• The NDT acts as a specific mechanism to ensure that pupils understand and use feedback in order 

to close the learning gap.  This is the most important part of the feedback process because ‘the only 

thing that matters with feedback is what learners do with it’. This enables pupils to learn and to improve.  

The NDT should feedback on an area for development that is focused on the task, the subject, and/or 

self-regulation strategies (see p. 6 for examples) and instruct the students to respond to the feedback 

via an activity (such as questions to respond to, or redrafting a section of the work with a specific 

focus).  Non-academic feedback can be given in addition to, but not in place of, academic feedback.  

That is because general and vague remarks or feedback focused on learner’s personal characteristics 

or presentation are less likely to be effective and do not focus on moving learning forward.  Examples 

of this type of feedback include:  

➢ ‘Great work – you’re brilliant at maths.’  

➢ ‘This is ok, but you are better than this.’ 

➢ ‘You’re a gifted historian – superb effort as always.’ 

➢ ‘This is poor work – I expect better from a student of your standing.’ 

➢ ‘Underline titles and date.’ 

➢ ‘This work is scruffy and needs to be neater.’ 

➢ ‘Check spelling and punctuation.’ 

 

NDT comments are communicated to pupils through a written comment at the end of their work.  This 

can be supplemented by: annotations on the work itself, coded feedback (designing a number of coded 

prompts based on the learning intentions of the task which students know and understand the meaning 

of), whole class feedback identifying common areas for development across the class.  Most often 

pupils will receive individualised NDT feedback targeting their specific learnings gaps.  Occasionally, 

where the specific learning gap is identified as being the same for all pupils, the whole class can 

receive the same NDT.  For subject examples of NDTs created by STS teachers, see appendix 2. 

 

• Student response to feedback: When a piece of work has been given written feedback, the teacher 

will ensure that they plan lesson time dedicated to students engaging with, and using, this feedback 

by responding to the ‘NDT’. Careful thought and consideration need to be given to how pupils are 

prepared for receiving feedback and what constitutes effective post-feedback activities (see p. 7 for 

examples).  Using simple strategies, that do not add to the workload of the teacher, NDT responses 

should be clearly visible so that teachers and students can easily see how the student has acted on 

the feedback.  For example: the student completing the NDT response in a different colour pen, writing 

the sub-heading NDT where they’ve completed the NDT, drawing a box around the NDT response in 

another colour, writing the page number of the NDT response next to the NDT comment etc.  Teachers 

can decide on, and establish, a routine with their class that works for them.  If a student is absent for 

this then ‘student absent for planned feedback time’ should be written next to your NDT comment. 

 

Other Aspects of Written Feedback  

• Praise can be shared with pupils in various ways, including: verbally, whole class feedback, awarding 

stars, live marking, annotation of work, as part of an NDT comment etc. Where praise is given, it is 

more effective if it is linked to a specific task, subject or self-regulatory achievement. 

 

• Grading: Grades/scores may be given on some pieces of work, where appropriate, but should be 

accompanied by written comments so that pupils are not disheartened/distracted by the grade and 

can clearly see how the grade/score links to the learning gaps they have and the feedback they’ve 

been given.  Students should not be given effort grades as this is not academic feedback. 

 

• Literacy/Numeracy: All teachers should also mark for literacy and numeracy, where appropriate, using 

the feedback code (see Appendix 1).  

 

• Pen Colour: Teachers can give written feedback in any colour pen, apart from blue or black. Students 

can use their ‘normal’ writing pen to self or peer review but might use another colour if, for example, 

they are correcting someone else’s literacy or making an NDT response visible.  Teachers can decide 

on, and establish, a routine with their class that works for them.   

 

• Restricted feedback: Post-it notes may be used for NDT feedback on work where permanent records 

should not be left.  Alternatively, if giving verbal feedback (because written is not permitted), students 

must make a note of your feedback in their exercise book.   
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Verbal Feedback  

• As with written feedback, verbal feedback is most effective when it: follows high quality foundations, 

focuses on the task, subject, and/or self-regulation, and is then used by pupils. 

 

• It can be pre-planned and highly structured, such as whole-class feedback or a structured one-to-one 

discussion, or it can be instantaneous and spontaneous such as quick prompt task advice ‘you could 

do with more detail in that answer’.  It can be used as a means of praise and recognition. It can 

accompany written feedback, or it can stand alone.  It does not need to be evidenced (such as through 

a verbal feedback stamp) as this practice has no real purpose associated with improving learning.  

However, learners could record what they have done with what has been said in their books, if 

appropriate.  

 

• Some methods for effective verbal feedback include: 

➢ Targeting verbal feedback at the learning intentions. Using verbal feedback that explicitly 

uses the language set out in your initial learning intentions and directs pupils’ attention back 

towards this could support more structured and focused verbal feedback. For instance, you 

may have designed a checklist at the outset of a task as a class. This checklist may have set 

out the success criteria for the task, ensuring that all were clear about the learning intentions. 

Your verbal feedback, whether at an individual or whole-class level, could refer specifically to 

this, providing a targeted and focused discussion. 

➢ ‘Action points’. Pupils may find it challenging to process detailed verbal feedback. As such, 

encouraging pupils to write down and summarise the actions or goals resulting from a 

detailed verbal conversation may overcome the often transitory nature of verbal feedback 

(mitigating ‘I forgot what you said, Miss!’). It is crucial that opportunities are then provided for 

pupils to act on this feedback and close the feedback loop.  

➢ Verbal feedback using a visualiser on previously completed or currently ongoing work 

means that the teacher can both maintain focused feedback on the task whilst also using the 

example to model and discuss learning intentions. 

 

Feedback on Homework 

 

• Homework should be easily identifiable and kept in one place by the student. All homework (which is 

set weekly for most subjects) should be responded to via any of the following methods:  

➢ Students doing a follow up ‘quick fire’ test or activity as a starter in a lesson that assesses 

how well a student has completed their homework (useful for learning homework tasks) and 

you collect in the scores.    

➢ Students complete a peer or self-review of a completed homework task and the teacher should 

collect the scores/feedback to assess how well the students have done (useful for homework 

activities that have right or wrong answers that can be ticked and given a 10/10 type of score 

by the student).  

➢ Students should produce the homework that leads directly into a classroom-based activity 

where the teacher can then asses how well the homework has been completed (useful where 

pre-reading is required for an activity, for example).  

➢ The teacher gives written feedback on a piece of homework as the formal feedback for the 

10-lesson cycle. 

 

Monitoring and Evaluation 

 

The effectiveness of feedback will be monitored and evaluated through: 

 

• Transparent, developmental and supportive book looks which involve senior leaders, middle leaders 

and teachers. 

• A termly teaching and learning monitoring schedule that involves a combination of: development 

observations, learning walks, book looks, data analysis and student voice. The schedule is shared 

annually. 

• Performance management objectives linked to the teaching principles. 

• The attendance and evaluation of SPDS (subject planning and development sessions) that are 

consistent and have an unrelenting focus on subject and pedagogy development. 

• Wednesday afternoon T&L briefings. 
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• Lesson visits (including Staff Shout Outs). 

• Homework data through Bromcom. 

• Tracking point data. 

 

Roles and Responsibilities 

 

Students  

  

Students are expected to engage with the feedback they receive from their teachers and respond appropriately.  

  

Parents  

  

Parents receive feedback on their child’s progress three times per year.  Additionally parents are strongly 

encouraged to attend parents’ evenings once per year (or twice for Years 11 and 13).  

  

Teachers  

  

All teachers should embrace the principles of feedback and abide by them.  Teachers will provide written 

feedback as outlined above every 10 lessons and verbal feedback where appropriate. 

 

Heads of Department  

  

Heads of Department are responsible for ensuring that teachers are following the principles of feedback.  They 

will use book looks and learning walks to monitor this.  Heads of Department who have concerns about 

teachers who are not following the school’s expectations may use the following strategies to facilitate 

improvement:  

 

➢ discuss the matter with the teacher to ensure that principles are fully understood and monitor for 

improvement;  

➢ use performance management objectives to improve standards and/or highlight poor performance;  

➢ insist that the teacher attends some CPD on feedback;  

➢ discuss the matter with the Assistant Headteacher: Supporting Teaching who will intervene as appropriate.   

  

Raising Standards Leaders  

  

Raising Standards Leaders will monitor the quality of feedback received by students in their year groups 

through regular book looks.  

  

Assistant Headteacher: Supporting Teaching  

  

In order to support embedding the principles of effective feedback across the school, the AHT will continue to 

collate a bank of exemplar feedback drawn from a range of contemporary and recent research (including the 

EEF) and all departments.  There will be ongoing CPD to further support our drive for consistency so that all 

pupils receive high-quality feedback across all subjects, and staff are supported with clear guidance on the 

principles in action.  The AHT will identify good examples of feedback practice and use this to facilitate the 

improvement of others.  They will also provide appropriate coaching/CPD where needed, or, with the support 

of the Headteacher, initiate more formal procedures to ensure good practice.  

  

Governors  

  

Governors will monitor the impact of this policy through key performance indicators, visits to the school and 

meetings with relevant members of staff e.g. the quality of education link governor. 

  

Links to other policies  

  

This policy should be read in conjunction with:  

  

 Assessment and Reporting Guidelines  

 Continuing Professional Development Policy 

 Teaching and Learning Policy  
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Research  

 

This section of the document contains the research upon which the principles in this policy are based, and 

seeks to give specific examples of the principles of effective feedback to help support implementation and 

maintain fidelity. 

 

The 3 Principles of Effective Feedback 

 

In order for our feedback to have a positive impact on pupil attainment we need to: 

 

1. Lay the foundations for effective feedback with high-quality teaching that includes careful formative 

assessment 

Careful formative assessment alongside high quality teaching sets the learning intentions and assesses the 

learning gaps which reduces the work that feedback needs to do.  As Dylan Wiliam says ‘The reason that 

effective feedback requires careful preparation is because the quality of feedback that a teacher can provide 

depends crucially on the quality of the evidence about learners’ achievement that is available.  If a teacher 

cannot think of what to say to a student – having seen the student’s work – then the fault is most likely that 

the questions, task, or activities that were assigned were not designed with a view to giving feedback in the 

first place.  The starting point for effective feedback is eliciting the right evidence.’  

 

Dylan Wiliam has given the following suggestions/techniques of these formative assessment strategies: 

 

Where the learner is going Where the learner is right now How to get there 

 
Clarifying, sharing and 
understanding of learning 
intentions and success criteria. 
 
In order for pupils and teachers 
to have a shared understanding 
of the concept of quality they are 
aiming for, they could: 
 
• Discuss strengths and 

weaknesses of exemplar 
work to construct a rubric for 
successful work. 

 
• Share and discuss exemplary 

model work. 
 
• Share and discuss ‘what not 

to write’ or ’non-examples’ 
 
• Design a question and 

accompanying answer. 

 
Eliciting evidence of learning . 
 
 
 
In order for teachers to assess 
where a pupil’s learning gaps are 
for a given task or skill, they could: 
 
• Use effective questioning (e.g. 

giving ‘wait time’, probing for 
misconceptions, asking many 
pupils for responses, ‘no hands 
up’ etc.). 

 
• Use strategies based on all 

students responding, such as: 
mini whiteboards, hinge point 
questions, exit tickets, low stakes 
quizzes, multiple choice 
questions. 

 
• Use carefully designed tasks 

with feedback in mind so that the 
tasks provide evidence on what a 
pupil is thinking.  We should ask 
ourselves: ‘Will the task reveal 
what the pupil is thinking, and can 
I use this to give feedback?’ If 
not, the task may need to be 
redesigned.  

 
Providing feedback that 
moves learning forward. 

 

Embedded Formative Assessment, D. Wiliam 
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2. Ensure the content of feedback focuses on moving learning forward, targeting the specific learning gap 

identified by the teacher, and ensuring that a pupil improves 

High quality feedback will be of an academic nature and comment on either:  

 

➢ the task (its outcome and advice on how to improve when doing that specific type of task) and/or 

➢ the subject (and the underlying processes within that subject) and/or 

➢ self-regulation strategies (how pupils plan, monitor, and evaluate their work).        

 

For examples of effective feedback, the table below has been taken from guidance that has influenced STS’ 

policy and position.  It also details examples of less effective, non-academic feedback. 

 

 Feedback more likely to move learning forward Less likely 

  
Task: Feedback focused 
on improving a specific 
piece of work or specific 
type of task. 
 

 
Subject: Feedback 
targets the underlying 
processes in a task, which 
are used across a subject. 

 
Self-regulation 
strategies: Feedback is 
focused on the learner’s 
own self-regulation.  
 

 
Personal: often 
very general 
and lacking     
in information. 

KS3 /KS4 
Examples 

In English literature, a 
teacher has read pupil 
essays on ‘An Inspector 
Calls’ and reflected that 
many pupils are not 
including enough 
evidence to support their 
points. She shows pupils 
an example of a former 
pupil’s work featuring a 
paragraph lacking in 
evidence, and another 
paragraph with sufficient 
evidence. She feeds 
back:  
‘Review these 
paragraphs. Can you 
notice the difference? 
Now, revisit your work, 
and add in evidence 
where you think it is 
necessary.’  
 

A maths teacher notes 
that many pupils are not 
ordering their operations 
correctly, which they need 
to do across the subject. 
She selects an example 
problem to complete as a 
whole class before asking 
pupils:  
‘Find the problems from 
the last lesson where you 
incorrectly ordered your 
operations and correct 
them.’ 

Pupils in PE are trying a 
shot put. One throws a 
personal best but her 
following effort only 
reaches half the 
distance. The teacher 
asks her:  
‘Why do you think that 
attempt was less 
successful? What 
should you do 
differently next time?’  
 
The pupil identifies that 
she was holding the 
shot put in the base of 
her middle fingers for 
her better attempt, 
rather than her palm. 
She is asked to try 
again and monitor the 
difference. 

‘You’re a gifted  
Historian -
superb effort  
as always!’ 
 

 

‘This is poor 

work - I expect 

better from a 

student of your  

standard’ 

KS5 
Examples 

A health and social care 
class are discussing the 
factors that contribute to 
disease. The teacher 
notes that only genetic 
factors are being 
identified and feeds back:  
‘The discussion is 
showing a rich 
understanding of the 
genetic factors, but what 
about environmental 
factors? Can you name 
some environmental 
causes of disease?’ 

A politics teacher is giving  
feedback on pupil essays 
on the strength of select 
committees in U.K. 
politics. Pupils were asked 
to include ‘well-
substantiated 
conclusions’, a key skill in 
politics, but one pupil’s 
essay featured a 
conclusion that did not 
match the argument in the 
rest of their essay. The 
teacher feeds back:  
‘Your conclusion is 
unsubstantiated and does 
not match the rest of your 
essay. Re-examine your 
argument and redraft your 
conclusion.’ 

A psychology student 
has submitted an essay 
which is of a much 
poorer quality than their 
previous attempt. The 
teacher asks them to 
consider:  
‘Thinking about your 
preparation, and with 
reference to the 
assessment objectives, 
what three things did 
you do differently this 
time which has resulted 
in a poorer outcome?’ 
  
Once these are 
identified, the pupil will 
be asked to remedy 
these shortcomings in a 
redrafted essay. 

‘Underline titles 
and date.’ 
 
 
‘This work is 
scruffy and 
needs to be 
neater.’ 

Teacher Feedback to Improve Pupil Learning Guidance Report, EEF. 
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3.  Plan for how pupils will receive and use feedback using strategies to ensure that pupils will act on the 

feedback offered 

Careful thought should be given to how pupils receive feedback.  As Dylan Wiliam writes, ‘for feedback to be 

effective we need to create classrooms where students welcome and use feedback.’ Pupil motivation, self-

confidence in their academic performance and self-concept (what they believe they can achieve), their trust in 

the teacher, and their capacity to receive information (working memory) can impact on their ability to welcome 

and act on feedback.  Strategies to encourage learners to welcome feedback include: 

 

a) Discussing the purpose of feedback with the class or individuals so that they understand why 

feedback is being given. Emphasise that feedback is being given not to criticise, but because the 

teacher has high standards and fully believes pupils can meet them.  Discussing the feedback 

process during the task itself so that it is clear to pupils that they are creating, for example, a ‘draft’ 

of the work that will be returned to and edited or re-drafted.  

b) Modelling the use of feedback through peer examples of that demonstrate a willingness to 

receive and act on feedback. This could be through live marking where the pupil’s work is returned 

to later on in the lesson/the following lesson.  It could be through a whole class discussion 

focusing on a learner who has improved their work because of feedback. 

c) Celebrate effective use of feedback by acknowledging pupils who have done this well. Creating 

this culture in your classroom could include: giving verbal praise, awarding stars, emailing home 

etc.   

d) Provide clear, concise and focused feedback which focuses on task, subject, and/or self-

regulation and does not ‘overload’ pupils. 

e) Ensuring pupils understand the feedback given by being mindful of the language and content 

used, making sure handwriting is clear and building in opportunities to check student 

understanding before they act on feedback.  

f) Build in one-to-one conversations with pupils who you’ve identified might have an emotional 

response to feedback.  

 

Teachers should plan time and opportunities for students to act on feedback, only then will the feedback loop 

be closed so that pupil learning can progress.  Effective post-feedback activities to encourage learners to act 

on feedback might include:  

 

a) Question/s or sentence stems that are meaningful and focused for students to respond to 

b) Re-drafting work with a specific focus in mind or responding to comments made on the original 

piece of work. 

c) Correcting errors and editing work that have either been identified in the work itself or a 

checklist of common errors made across the class, with appropriate modelling of use by the 

teacher. 

d) Detective work puts the onus on the student to consider carefully what the response to the 

teacher feedback is and require careful planning to suit pupils’ level of understanding.  For 

example, putting dots in the margin where there may be errors and asking pupils to find and 

correct them or scaffolding this further for some students and replacing the dot with codes which 

identify the type of correction needed, such as ‘e’ for more evidence.   

e) Class discussion of feedback to explore, explain and clarify feedback before pupils use it. 

f) Using the visualiser to share examples from the class of strengths in pupil work that 

addresses some of the aspects NDTs focus on thus helping students to see how others have 

been successful with this part of the task.  If appropriate, and supported by the student, you could 

share an anonymised example of the task for students to improve first, before looking at their own 

work and frame this as ‘helping everyone to improve’.  

g) Completing similar problems/tasks with feedback in mind 

 

We also use feedback to inform teaching and learning, not only of our current classes but for how we 

approach teaching topics year on year.  For example, if assessment reveals students have not fully learnt a 

particular topic, then it would seem sensible to re-teach that topic or relevant aspects of that topic.  On a 

wider scale, it would also be worth reviewing the curriculum to see how that particular topic is being covered - 

e.g. is the level of challenge too high or too low?  Is it in the right sequence relative to other topics that are 

needed to understand it?  By identifying the feedback that we regularly need to give, we are aware of the 

learning gaps and misconceptions that often arise. We can then adapt our teaching of this topic going 

forward, improving the quality of initial teaching. 
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Appendix 1  

  

  

Literacy and Numeracy feedback codes:  

  

  

NDT  Now do this  

Sp  Spelling error  

FS  Use full sentences  

V  Check vocabulary / wrong word  

P  Punctuation error  

G  Grammar error  

^  Omission (missed out a word)  

//  Start a new paragraph  

?  Meaning not clear  

WO  Working out  

U  Incorrect or wrong unit  
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Appendix 2 

 

Subject Specific examples of NDTs 

 

History 

 

• An example of coded feedback for a history essay where the codes could be annotated on the essay itself 

where these elements are lacking and then the NDT comment reads ‘redraft your essay using the codes 

as prompts’.  The prompts are based on the learning intentions of the task which students know and 

understand the meaning of.          

 — R: Does this answer refer to the question? 

— E: Does this offer clear evidence to substantiate your argument?  

— C: Does this address the causes and consequences of key events?  

— A: Does this analyse and present both sides of the argument?  

— P: How can you proofread this to make your point more clearly? 

 

Geography 
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